PLAY AND ART WORKSHOPS IN THE PATH OF MIGRANT CHILDREN INTEGRATION 

Aware of the fact that language cannot be the only strategy in a complex system of services and offers, in which a connection between school and social and educational services is essential, we emphasize the importance of play and art workshops in the integration process of children (especially immigrant children).

 In general, play and art workshops 

· offer a chance to confront oneself with school mates.   

· These are routes where the kids come in contact mainly through doing, a DOING that assumes significance in the collective sense of the path, and calls for cooperative relations.

· They start from play, and bring the children to express their emotions through an expressive language: manipulation, painting, drama, music, modelling, video, poetry

· allow to work in less structured areas, with diverse material, with a language that replaces or goes beyond language skills

In fact, in the workshops children take the lead of the route that is being built with them. The adult acts as a guide, however, and  intervenes to bring their ideas to fruition. The final product becomes a work of all, the fruit of their stories, their creativity, but also of their commitment, their way of working together. And the value of the workshop lies in how to work together rather than what you get.

Play and art workshops are important because:

· because they bring cultures together, not only intended as knowledge but as a relationship between different people. They are a tool that helps children, by confrontation, to bring out and acknowledge the conflict (offering also includes tools to overcome them). The school often prefer to avoid confrontation for fear of conflicts ...

· because through theatre, music, handling kids are given a chance to find different forms of expression in which to test their skills.

It is important to distinguish between workshops offered during school hours and those offered outside school hours.

WORKSHOPS HELD IN SCHOOLS
Text of the video sown during the meeting:

The "Literacy Project" of the Municipality of Bologna, today afferent to the Operating Unit of the CD / LEI includes in its work, from school year 2000-01, a package of workshops, art and play activities that enhance or supplement the study plan of the class.

Each package consists of 20 h workshop, including two dedicated to planning  with the class teacher and 18 to work with children. Usually the hours children are organized according to a model that includes a weekly two-hour operation for about two months.

Initially, these workshops were part of the Network Workshops Project, addressing students with disabilities in primary and secondary schools of the Borgo Panigale and Reno districts. Today workshops are extended throughout the city and address primary school classes with a high percentage of students with foreign origins.

The workshops of the Literacy project aim primarily to enhance these children’s expressive skills that, because of language barriers or other reasons, are struggling to emerge.

The workshops are primarily an opportunity to get involved in relationships with peers. These are routes where the kids come in contact mainly through doing, a DOING that assumes significance in the collective sense of the path, and calls for cooperative relations.

The workshops allow the children to tell stories and to TELL ABOUT THEMSELVES, getting a better understanding of their own  "culture": culture as knowledge, know how, as a way to play and be in the group.

The workshops, starting from play, bring the children to express their emotions through an expressive language: manipulation, painting, drama, music, modelling, video.
The workshops allow children to work in less structured areas, with diverse material, with a language that replaces or goes beyond language skills.

The workshops seek to stimulate the emotional involvement and creativity to achieve the greater involvement of pupils and balance schematic models of learning, particularly difficult for those pupils who are not familiar with Italian language.

The workshops ask children to become protagonists of the path that is built together. The adult acts as a guide, however, intervenes to bring to fruition the ideas of pupils. The final product becomes a work of all, the fruit of their stories, their creativity, but also of their commitment, their way of working together. And the value of the laboratory lies in how to work together rather than what you get.

Implementation arrangements for workshops aimed at students of primary and secondary schools:

How you could see, play and artistic expression are the starting point to bring the students to express their emotions through the form most congenial to them: manipulation, writing, theater, video, play, music, body, etc.. The attempt is to follow the natural approach that all kids have for fun and artistic activities.

To focus and enhance one’s environment, you start with issues related to place of origin or identified in schools with the collaboration of teachers. The workshop should not be an episode, but something that - integrated into the study plan - can be used by school teachers even after the course end. 

From this setting, it is then adjusted to the composition of the class. It 's so that the children are protagonists of the path. The adult acts as a guide, however, intervenes to bring to fruition the ideas and put together. The final product, whatever the result, takes the value because it belongs to everyone. It may happen that the initial idea is affected by changes along the route.

OUTSIDE SCHOOL WORKSHOPS
While the workshops held during school hours must somehow fit into a container already very structured (in a school building with the schedule in the same classrooms where children normally have their lessons, etc..), workshops that are offered after school hours allow, where necessary, the deconstruction of the environment. The workshops can be offered in the same places where you play the other after-school activities, but can also be done in the parks, the streets, museums, etc..

Being able to choose where we want to hold the workshop, allows all (both teachers, and children) to further enrich the course. In this way a path can be built that truly meets kids needs because, as needed, the "ideal" place for the construction of the workshop, is chosen. In this way the children are given the opportunity to compete in less structured situations, encouraging interaction and peer learning. 

For this reason, workshops should occupy a major part in afterschool activities. 

They contribute, together with all other activities, to make them become a real socio-cultural educational centre.

· Being free of charge, they are the unique opportunity to many Italian and foreign students, to participate after school hours, in art and play activities, often denied to them (for economic or social reasons). Add to this the reduction of full-time scheme and the activation of pay evening courses at the schools, that give more value to these occasions.

· Through the workshops contents are passed involving children more than a lecture. Delicate and complex topics can be tackled also through a play and participatory approach (Workshop on conscious emotion management and prevention of sexually transmitted diseases, with Doctors without Borders).

In recent years the Comellini project has activated many different workshop paths: the art path at the MAMBO museum in Bologna, SCIENCE in the streets, workshops of comics, the one on AIDS, etc..

As the years pass, they have proved an increasingly useful tool to overcome conflict, to propose issues or simply spend an afternoon in good company (to counter the isolation that many students live outside the school).

Conclusions, perspectives and possible scenarios
· it is necessary to note that Italy has long been a multicultural reality, and then we must abandon the logic of emergency  and improvised  responses 

· avoid an institutional approach that extends indefinitely the emergency (institutional racism with laws that create inequality and lack of rights)

· lack of resources and adequate space is often an excuse for not doing and decide anything, when in reality they are  political choices and priorities!  

· There are fortunately good established experiences as well as an extensive bibliography that allow a serious and professional approach

· to provide appropriate responses to already identified and emerging needs, professionally competent and skilled subjects are required in different areas (school, public and private services; L2, mediators, educators, experts in various capacities on interculture, volunteers, etc.) 
· effective methodologies and experience such as cooperative learning, peer education, self-study support and all approaches that tend to make young people involved and aware, in order to express their ideas and emotions through any medium
· meet the learning time and always give more importance to the path rather than  the result  

· possible emerging reality: to change the priorities for "foreigner" children from the language and learning needs of L2 of the newcomers, to the need for integration and issues of identity of children and kids born in Italy 
